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Abstract 
Recognition of Prior Learning (RPL), allows all forms 

of learning to be assessed for credits.  The RPL mentor 

plays a key role, working with candidates, supporting 

the development of the portfolio or assessment piece. A 

critical factor is how a mentor responds and engages 

with the candidate.  

Little research has been carried out on the 

interface of the relationship between candidate and 

RPL mentor. This paper sets out to address this gap by 

exploring the values, beliefs and assumptions of RPL 

mentors within higher education, in Ireland.  Drawing 

on the writings of Bernstein to frame the research, 

interviews were carried out with the RPL mentor.  

Content analysis was used for analysis.  The findings 

provide insight into demand for RPL, and opinion as to 

which values, beliefs and assumptions support RPL.  

 

1. Introduction 
This paper explores what Recognition of Prior Learning 

(RPL) mentors consider important values, beliefs and 

assumptions to support delivery of RPL, a process 

where prior learning is formally validated (Werquin, 

2010). 

 RPL practitioners and mentors negotiate this 

unique space, supporting the candidate, bridging 

between the workplace and the demands of academia. 

The research questions how do values, beliefs 

and assumptions impact the specialist pedagogic 

practices at work in the RPL mentoring space? It 

follows that making these visible will open up questions 

as to which are significant, and how they impact 

pedagogic agency in practice. 

The objectives of the research are as follows;  

1. identify the commonly held values, beliefs and 

assumptions of RPL mentors.   

2. allow participants express opinion 

3. build a better understanding as to how the 

mentoring process and the notion of pedagogic 

agency is impacted. 

2. Method 
2.1. Sampling criteria and interviews 

Purposive sampling was used to connect with 

individuals who have access to particular knowledge on 

RPL mentoring in higher education.  The final sample 

group comprised 21 participants:  

 RPL mentors (n=6) 

 Heads of Department of Lifelong 

learning/adult education (n=12) 

 Course Directors (n=3) 

Twenty one interviews were carried out with staff 

from fourteen Universities and IoT’s.  A qualitative 

approach used open ended questions to frame the 

interviews which were recorded via the cisco-webex 

system.  Transcription resulted in 113 pages of text. 

Participants are numbered P1 to P21. 

 

2.2 Editing & analysis of the interviews 
Data was analysed using QSR International’s 

nvivo software in addition to following the writings of 

Merriam (2009). 

Content analysis on the original questions allowed 

with the assignation of master codes. Further analysis 

used inductive processes followed (Merriam, 2009).  ; 

1. Category construction 

2. Sorting categories and data  

3. Naming the categories (inductive) 

4. Reducing/grouping categories  

5. Deductive analysis 

3. Findings 
The following values were found to be significant: 

1. Being open 

2. Valuing learning and equality of opportunity 

3. Equity 

4. Empathy 

The following beliefs were found: 

1. RPL fits well into the lifelong learning space 

2. The belief that learning happens everywhere 

4 Conclusions 
Further work is needed to identify the values, beliefs 

and assumptions of the RPL candidate and assessor.  

The research will seek to understand if there are 

tensions or mis-alignments between the main actors 

such as expectations and demands.  Further work will 

envisage to uncover which values, beliefs and 

assumptions inhibit or promote RPL with a view to 

creating a framework to support pedagogic agency. 
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